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ABSTRACT 
 
The aim of the study is to describe whether the reading materials in Real 
Time: An Interactive English Course for Junior High School Students Year VIII 
meet the aspects of content, the aspects of language use and readability, and the 
aspects of presentation proposed by Pusat Perbukuan, Ministry of National 
Education. The textbook was written by Nina Bates and published by Erlangga. 
The research is expected to give insights of understanding the quality of reading 
materials. 
This study was designed as a documentary analysis in the form of 
descriptive qualitative research in which the result would be described in the form 
of words rather than statistical calculation. The data were collected from the 
reading section in the textbook. As supplementary tools of the instrument, forms 
of checklist were used during the research analysis. 
The result indicated that the reading materials in Real Time textbook were 
appropriate with the criteria of a qualified English textbook proposed by Pusat 
Perbukuan, Ministry of National Education. There was nonconformity found in 
the textbook, i.e. there were some reading materials which are not presented in the 
textbook.   
keywords: textbooks, textbook analysis, reading materials 
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CHAPTER I 
INTRODUCTION 
 
This chapter discussed the background of the research. It has six parts 
namely background of the study, identification of the problem, limitation of the 
problem, formulation of the problem, objective of the study, and significance of 
the research. 
A. Background of the Study 
English has become a universal language and plays an important role in 
many aspects such economy, education, health, technology, etc. Being able to 
communicate in English can be the main factor of a success in this challenging 
era. Knowing how crucial English is, the government of Indonesia puts English as 
a compulsory subject in schools and it becomes a subject which determines 
students in passing the graduation. English basically has four language skills, i.e. 
listening, speaking, reading, and writing. 
Reading in English language is one of the skills that have to be mastered 
by students when they are learning English although each skill is, in fact, 
interrelated. According to Nunan (2003: 68) reading is a fluent process where in 
building the meaning, readers should combine information from the text with their 
own background knowledge. In reading classroom, materials have a significant 
position in defining the course itself. Richards (2001: 254-255) states the 
advantages of textbooks are (1) providing structure and a syllabus for a program; 
(2) helping to standardize instruction; (3) maintaining quality; (4) providing a 
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variety of learning resources; (5) being efficient; (6) providing effective language 
models and input; (7) training teachers; and (8) being visually appealing.   
One of the main components in a curriculum is textbooks. They determine 
many aspects such as the content, the procedures, the methods for teaching and 
learning. They also have a systematic syllabus for teachers to follow in teaching. 
Textbooks usually published by authorized publishers. In addition, the 
government of Indonesia try to make curriculums periodically which suit the 
demands in the global era.  
Educational system in Indonesia had implemented different curriculums 
since the independence of the nation. BSNP (National Standardization Board of 
Education) who is responsible in designing curriculums had tried hard to deliver 
good curriculums. Some of the products of BSNP are KBK (Competency-Based 
Curriculum), KTSP (School-Based Curriculum), and the recent one, Curriculum 
of 2013. In this case, textbooks should follow the curriculum that is used by the 
the government. Since its inception in 2012, Curriculum of 2013 has many pros 
and cons especially from teachers. They think that the curriculum ignore the role 
of teachers because students will be busy with themselves. In the other hand, 
School-Based Curriculum was implemented based on the belief that every school 
deserves to manage its own competency based on its teachers and learners 
competency and local potential sources. Moreover, schools have a right to manage 
its own curriculum based on the content standard given by BSNP. The main 
aspect of the curriculum are content standard and competencies which have to be 
achieved by learners, while its implementation of the curriculum and the syllabus 
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was in the hand of the school management. It encourages students to be well-
mannered, appreciative, confident, tolerant, creative, and critical. It is 
accomplished by proper communication activities both written and spoken. In 
addition, it covers interpersonal and transactional communication. The curriculum 
also required learners to study text types which have different function and 
purposes. It is carried out through a series of activities such as 1) building the 
context, 2) modeling and deconstructing the text, 3) joint construction of the text, 
and 4) independent construction of the text (Fezz and Joyce, 1998). 
From above explanation, textbooks have an important role in the 
classroom. Most of teachers use textbooks as their aid in teaching. Therefore, 
teachers should know how to choose good textbooks for their students. From that 
point, the researcher need to share his idea about the matter. So the aim of the 
study was to find out how far the English textbooks had met the criteria of good 
textbooks. 
B. Identification of the Problem 
It is arguably true that teachers relied a lot on the use of textbooks. It has 
an implication that teachers have low ability and motivation to create their own 
instructional materials. Hence, teachers have no option but to bring textbooks into 
the classroom. However, teachers may not choose textbook carelessly. They must 
be evaluated and revised to suit the recent curriculum. They also should be 
upgraded in terms of design, content, language, illustration, and so on. Nunan 
(1991: 208) classifies materials into two types; they are commercially produced 
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materials and teacher-developed materials. Examples of commercially produced 
materials are global course books, general English course books, and textbooks.   
One of textbooks which is used by English teachers is Real Time: An 
Interactive English Course for Junior High School Students Year VIII written by 
Nina Bates. It is published by Erlangga in 2007. The textbook used KTSP 
(School-Based Curriculum). This study evaluated the mentioned textbook to find 
out how far the English textbook met the criteria of good textbooks according to 
Pusat Perbukuan. 
C. Limitation of the Problem 
In accordance with the background of the study and identification of the 
problem, the researcher wants to discover whether the reading materials in Real 
Time textbook for the eighth grader meet the aspects of contents, the aspect of 
presentation, and the aspect of language use and readability based on the good 
criteria of learning materials proposed by Pusat Perbukuan.  
D. Formulation of the Problem 
Based on the limitation of the problem, the research problem can be 
formulated as follows: Do the reading materials in Real Time textbook for the 
eighth grader meet the aspect of contents, the aspect of presentation, and the 
aspect of language use and readability based on the good criteria of learning 
materials proposed by Pusat Perbukuan? 
E. Objective of the Study 
In relation to the research questions, the study attempted to answer 
whether the reading materials in Real Time textbook for the eighth grader meet 
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the aspect of contents, the aspect of presentation, and the aspect of language use 
and readability based on the good criteria of learning materials proposed by Pusat 
Perbukuan, Ministry of National Education. 
F. Significance of the Research 
The result of the research was expected to give some theoretical and 
practical advantages for the following parties. 
1. Theoretically, the research gave beneficial and referential contributions in 
delivering general knowledge of the way to evaluate English instructional 
materials. 
2. Practically, the result of the research was beneficial for: 
a. The researcher, he could give a practice in developing his knowledge and 
skill in evaluating English textbooks. 
b. Englsih teachers, the result of the research could provide helpful 
information in selecting and evaluating good textbooks before making 
decision to use it in the classroom. 
c. English textbook writers, the result of the study might help them to be more 
careful in developing English textbooks for students and more aware of the 
worthiness of content, language correctness and appropriateness, and layout 
of the book. 
d. Other researchers, the study could give general knowledge of how to 
evaluate textbooks or other forms of English instructional materials. The 
research also could be used as the foundation for further research. 
6 
CHAPTER II 
LITERATURE REVIEW AND CONCEPTUAL FRAMEWORK 
 
This chapter presents the literature review and conceptual framework. The 
literature review provides the readers with the underlying theories related to the 
problems of the research. The conceptual framework is presented to highlight the 
researcher’s own position on the problems.    
A. LITERATURE REVIEW 
1. Reading 
Reading is an activity in which readers respond to and make sense of a text 
being read which is connected to their prior knowledge (Spratt et al., 2005: 21). 
The activity is done by the readers as they want to get information and 
knowledge from the text. In this process, the readers try to connect what they 
read in the form of written language to what they have already known about the 
text. Making sense of a text is done by understanding meaning of words, 
sentences, and even a text. 
Reading may also be defined as a process in which readers learn 
something from what they read and involve it in academic context as a part of 
education (Grabe, 2009: 5). Learning happens when there is a change in mind 
from an unknown thing to the known one. As reading is included in learning, the 
readers try to grasp the texts being read by interpreting, synthesizing, evaluating, 
and selecting the important information. Moreover, Grabe (2009: 15) states that, 
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“Reading is the strategic process in that a number of the skills and 
processes used in reading call for effort on the part of the reader to 
anticipate text information, selecting key information, organize and 
mentally summarize information, monitor comprehension, repair 
comprehension breakdowns, and match comprehension output to the 
reader goals.” 
 
2. Reading Materials 
Material in reading classroom is arguably the most important component 
that will shape and seize the teaching and learning process. A good reading 
material has to promote lively interaction between students and teachers as well 
as among students themselves to accomplish a communicative language learning 
process. As a result, teachers need to put effort on creating materials that will 
live up to that expectation. In reality, however, most teachers do not have 
enough time to create their own materials that using textbook becomes the only 
remaining option. Furthermore, no textbook is designed for their students with 
their particular needs and characters that make teachers still need to wisely select 
and even modify textbook materials. 
3. Textbook 
Textbook is the most frequently used of all printed educational materials. 
In the hands of knowledgeable practitioners, the textbook becomes one of many 
aids to assist students in acquiring clear concepts of subject matter. According to 
Richards (2001) textbooks are used in different ways in language program. For 
example, a reading textbook might be the basis for a course on reading skill, 
providing both set of reading texts and exercises for skills practice. A writing 
textbook might provide model compositions and a list of topics for students to 
write about. A grammar textbook might serve as a reference book and provide 
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examples as well as exercises to develop grammatical knowledge. A speaking 
text might provide passages for students to read and discuss. A listening text 
together with audio cassettes or CDs might serve as the primary listening input 
in a listening course. A textbook is usually seen an aid to teaching. It is simply 
one of many possible materials of learning because it helps the teachers and 
students to achieve the goal of learning. It is used if it can do a better job that 
any of the other available materials of instruction. Teachers find significant 
advantages in the textbook which are important to be learned. It usually 
summarizes a great quantity of valuable information traditionally associated with 
a particular course. The text can provide a common resource since a copy is 
commonly in the possession of each student. 
a. The Role of Textbooks 
Instructional materials in the form of the textbooks are very 
important for both teachers and students. In making teaching preparation 
and conducting the teaching, teachers need textbooks. In addition, without 
textbooks, teachers will have difficulties in constructing written 
evaluation. For students, textbooks also play an important role. The 
students who do not have textbooks with them during the teaching and 
learning activities will not be able to follow the lesson properly. In other 
words, lack of textbooks in teaching and learning activities can create the 
less success of teaching. The teacher chooses material for study because it 
will do a better job of assisting learning than any other available material. 
The textbook is most commonly required, and teachers naturally look at it 
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first. They check the textbooks to see whether it is appropriate to the 
desired learning activity. Otherwise, teachers then look for other resources. 
These other resources are called supplementary materials. Teachers know 
that textbooks which are created by experts have better qualification to 
design the materials for specific course. Textbooks have a great impact 
especially to novice teachers. They are considered quite helpful in 
teaching-planning since they give a structure or organization for the 
course. Furthermore, they give choices about subject matter that can be 
utilized as a basis for determining course content and emphases. 
Moreover, textbooks can also provide a number of activities and 
suggestions for teaching strategies and tactics. 
b. The Criteria of a Good Textbook  
Textbooks are only one of many kinds of instructional materials 
useful in learning. The material should meet the same general criteria used 
in choosing a textbook. The material selected should (a) contribute to the 
learning objectives of the lesson (b) involve significant content planned for 
study (c) be compatible with the teaching procedures to be used, and (d) be 
appropriate to the particular group of pupils who will use the material. 
Every teacher of foreign language is faced with the necessity of selecting a 
textbook that it is suited to his or her teaching condition. In many schools, 
the selection of specific textbook may already have been made before the 
teacher come into the classroom. The textbook should be adapted to the 
particular techniques and methods once the teacher selected it with 
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whatever other teaching materials. The teacher generally uses the textbook 
for a relatively long period after the selection is made. Thus, it should be 
carefully analyzed and thoughtfully selected. 
Celce-Murcia (2001) states that a textbook is categorized good if it 
is viewed from the whole aspects of the textbook. They are subject matter, 
vocabulary and structure, exercises, illustration, and physical appearance. 
A textbook is good if: the subject matter covers variety of topics which are 
suitable with the curriculum, in this case is the School-Based Curriculum; 
the ordering of materials are arranged in logical form; the content grade 
are appropriate with the students’ need; and the materials are accurate and 
up to date.      
The second aspect is vocabulary and structure. A textbook is good 
if: the vocabulary and structure which is used is appropriate with the 
students’ grade; the vocabulary items are controlled from the simple to 
complex one; the new vocabularies are repeated in the next chapter to 
make the students’ memory stronger; the sentences length is suitable with 
the students’ level; the structures gradually increase in difficulty level to 
suit the growing ability of the students; the words that are used are the 
daily words, and the sentence structures follow normal word order; the 
sentence and paragraph follow one another in logical sequence; and 
linguistic items are introduced in meaningful situation. 
The third aspect is exercises. A textbook can be considered good if 
the exercises: develop comprehension and test knowledge of main ideas; 
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involve vocabulary, structures, and language skills which build up the 
students’ ability; provide practice in different types of written work (such 
as sentence completion, spelling and dictation, guided composition, and 
others); cumulatively test new materials; and develop meaningful 
communication by referring to realistic activities. 
The fourth aspect is illustration. The illustration of a good textbook 
should: create a favorable atmosphere by depicting realism and reaction; 
be clear, simple, free, and interesting; and directly related to the content to 
help the learners in understanding the text. 
The last aspect is physical appearance. A textbook is good if: the 
cover is durable enough; the text is attractive; the picture on the cover 
makes the students get interested; and the size is suitable with the students’ 
handle. 
In a broad sense, a textbook or coursebook is a manual of 
instruction in any branch of study. Textbooks are produced based on the 
demands of educational institutions. Although most of them are only 
published in printed format, many are now available as online electronic 
books. A textbook is one of the teaching tools which present the subject 
matter defined by the curriculum. A textbook is required to contain the 
complete overview of the subject, including the theories, as well as to have 
more permanent character. Brown (2001: 141) states, textbooks are one 
type of texts, a book for use in an educational curriculum. At the very 
12 
 
least, a textbook can be used as a guidance to achieve the success of the 
teaching and learning process.  
One of the textbooks published for junior high school students in 
Indonesia is Real Time. It is published by Erlangga in 2007 which is based 
on 2006 School-Based Curriculum. Real Time covers the skills of 
listening, writing, reading, grammar, vocabulary, and speaking. It provides 
students with all those skills integrated into every activity and enables the 
students to practice the language. The textbook is designed for students to 
learn English and have enjoyable learning. Students can learn how to 
listen, write, and speak English through games, quizzes, and so forth. The 
topics of the lessons are also relevant to daily conversation and are suitable 
for teenagers. Additionally, Real Time provides vast opportunities for 
students to practice, improvise, and personalize topics as they learn them, 
boosting the students’ confidence as they speak the language. The book is 
accompanied by an instructor’s manual, and an audio with native speakers’ 
voices so that students may hear correct pronunciation. 
The sections in every unit in the textbook are (1) listening and 
speaking activities; (2) written activities; (3) grammar focus; (4) 
vocabulary; (5) project; and (6) cultural notes. 
4. Curriculum 
Richards and Schmidt (2010: 151) define curriculum as, 
“An overall plan for a course or programme, as in the freshman 
composition curriculum. Such a programme usually states: 
a. The educational purpose of the programme, in terms of aims or 
goals 
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b. The content of the programme and the sequence in which it will be 
taught (also known as the syllabus) 
c. The teaching procedures and learning activities that will be 
employed (i.e. methodology) 
d. The means used to assess student learning (i.e. assessment and 
testing) 
e. The means used to assess whether the programme has achieved its 
goals (i.e. evaluation) 
 
5. Pusat Perbukuan, Ministry of National Education 
Pusat Perbukuan defines several criteria for quality textbooks. Some aspects 
of them are: 
a. Aspect of content 
1) The conformity between reading materials and curriculum 
2) Kind of genres found in the reading materials 
3) The arrangement of reading materials based on the level of difficulty 
4) Reading tasks which are given to develop students’ ability 
5) The reading materials which are supporting life skills. 
6) The reading materials which are consider about the aspects of gender, 
religion, and race 
b. Aspect of presentation 
1) Learning purpose which stated explicitly and lead to mastery of 
communication competence 
2) The presentation of each chapter reflects the logical path and coherence 
3) The presentation of each chapter arranged from easy to difficult materials 
4) The conformity between tasks and materials 
5) The presentation of each chapter engaging students to communicate 
using English actively 
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6) The presentation of each chapter supporting students to be interested in 
English subject 
7) The presentation of each chapter supporting students to reflect and 
evaluate themselves. 
c. Aspect of language use and readability 
1) The standard of English language use according to the language rules 
2) The use of English which is appropriate with needs of communication 
learning 
3) The presentation of paragraphs which are presented effectively by 
considering coherences and cohesiveness 
4) The use of illustrations which are functional and relevant with the 
materials 
6. BSNP (National Education Standardization Agency) 
Based on the basic criteria governing the juridical quality of textbooks 
namely PP No. 19/2005 article 43 verse (5): “The eligibility of the contents, 
language, representation, and the graphic’s textbook lesson rated by BSNP and 
defined by regulation of the Minister.” BSNP is an independent agency, 
professional, independent and carries out a mission to develop, monitor and 
evaluate the implementation, the implementation of national education 
standards. BSNP defines several criteria for quality textbooks are eligibility, 
which includes some components as follows: 
a. Eligibility of the contents 
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The eligibility criteria in assessing the quality of the content writing 
textbook include several components consist of: 
1) Suitability of the material with a Standard Competency (SK) and Basic 
Competence (KD) 
2) Suitability of the material to the curriculum 
3) Accuracy of content 
4) Date material 
5) Encourage curiosity 
6) Scientific substance and life skill 
7) Enrichment  
8) Diversity value 
b. The appropriateness of language 
The language used in a textbook should overcome some principal such as: 
1) Straightforward 
2) Communicative 
3) Dialogic and interactive 
4) Conformity with the development of the learners 
5) Compliance with the rules of English 
6) The use of terms, symbols, and icons 
7) The use of the term and depiction of the symbol or icon that represents a 
concept in a textbook should be consistent between sections. 
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7. Criteria of Good Learning Materials 
Nunan (1988: 104) explains the criteria for selecting teaching materials for 
classroom use, they are (1) the materials make clear the link between the 
classroom and the widerworld; (2) the materials foster independent learning; (3) 
the materials focus the learner on the opening process; (4) the materials are 
readily available; (5) the materials accord with the learners’ expressed needs; (6) 
the materials can be used at more than one level of difficulty; (7) the pedagogical 
objectives of the materials are clear. Chaudron (1988: 6) states that a learning 
task will usually involve (1) the acquisition of certain fundamental units or 
elements (e.g., words, facts, rules, concepts); (2) their integration in functional 
relationships and applications by means of; (3) a certain amount of production, 
practice, or other mental operations with those elements. Furthermore, Crawford 
(2002: 84-87) gives effective teaching materials that reflect as follows: (1) 
language is functional and must be contextualised; (2) language development 
requires learner engagement in purposeful use of language; (3) the language 
used should be realistic and authentic; (4) classroom materials will usually seek 
to include an audio visual component; (5) second language learners need to 
develop the ability to deal with written as well as spoken genres; (6) effective 
teaching materials foster learner autonomy; (7) materials need to be flexible 
enough to cater to individual and contextual differences; (8) learning needs to 
engage learners both affectively and cognitively.  
(Gunter et al.: 51-59) also proposed the criteria for selection of 
instructional materials: 
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a. Emphasis 
Are the main ideas of the material clearly stated for the learner and are ideas 
given appropriate emphasis relative to their importance to the intended 
meaning and purpose of the material? Instructional material should cue the 
reader to think about the specifically intended learning outcome. When a 
writer inadvertently diverts the reader’s attention, the emphasis is clouded 
and the reader’s thinking becomes confused in regard to the writer’s intent. 
Thus, the material should guide the learner to realize what is being 
emphasized.  
b. Unity 
Are all the ideas in the material clearly related to specific main ideas and 
major points of the material? Instructional material is frequently subjected to 
a number of rewrites and editings by different people, thereby losing the 
single vision of its major points and purposes. As a result, you will often find 
irrelevancies in the material. Interesting as the occasional sidelight may be, 
unless the learner is already quite familiar with the topics treated in the 
material, every idea needs to be clearly and explicitly related to some 
overarching main idea. Every sentence and every paragraph in a text should 
contribute to an understanding of a clearly stated topic. 
c. Coherence 
Are the ideas in the text clearly linked together in an easy-to-follow, logical 
way? Coherence refers to whether ideas are tied together; unity refers to 
whether all the ideas in a text relate to the same topic.  
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d. Repetition and elaboration 
Does the material present new concepts in relation to other concepts 
previously introduced? Repetition helps remind readers of what they know 
and helps them relate new concepts to known ones. Text should hang 
together in such a way that things said are interrelated, concepts are 
interconnected, and ideas build on one another. Helpful instructional 
materials refer the reader to previous sections that explain a concept the 
author is now assuming the reader understands.  
e. Appropriate vocabulary 
Is the vocabulary in which ideas are expressed appropriate to the academic 
level of the students who will be asked to read the book? The question is 
whether new ideas are put in familiar as well as technical terms. If key ideas 
are expressed in a very technical vocabulary, then those ideas will escape the 
unfamiliar reader. 
f. Audience appropriateness 
Has the author made reasonable assumptions about the prior experiences of 
the students for whom the material is intended? Instructional materials are 
usually written for a very specific audience, identifiable by subject area and 
grade level. Authors, then, should rarely produce materials that miss their 
target. 
g. Format 
Does the format of the text facilitate readers’ comprehension? 
Comprehension is often aided by italicized type, bold-faced headings, 
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spacing (e.g., partitioning of key ideas and examples), and inclusion of 
clearly related, supportive illustrations, definitions, and references to other 
instructional materials and books. Learners should respond favorably to the 
format, not feel overwhelmed by print size or pages of continuous, unbroken 
print.  
h. Caliber of questions 
Do questions accompany the instructional material and, if so, are they 
written to elicit varied levels of thinking? A quick way to judge a text is to 
look at the kinds of questions that follow the chapters. A substantial 
proportion of the questions should require students to interpret, apply, 
analyze, synthesize, or evaluate the content. The explanations are as follows: 
1) Knowledge (recall) 
a) What do Eskimos call their homes? 
b) Where does the play Macbeth take place? 
2) Comprehension (requires students to state new understanding in their 
own words) 
a) Explain how the word interloper is used in the short story “The 
Interlopers” by Saki. 
b) State in one or two sentences the main point of the previous page. 
3) Application (requires students to apply previously learned principles to 
new material) 
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a) Compare the character of Montresor in “The Cask of Amontillado” 
with the character of General Zaroff in “The Most Dangerous 
Games.” 
4) Analysis (requires students to break subject matter into parts and study 
those parts or their relationships) 
a) Analyze the story Cinderella by identifying the introduction, rising 
action, climax, denouement, and conclusion. 
5) Synthesis (requires students to break subject matter into parts and study 
those parts or their relationships) 
a) Find three reasons to attack or support the theory that the institution 
of slavery was not the central issue of the Civil War. 
6) Evaluation (requires students to evaluate material in reference to a 
particular value system) 
a) What are some of the disadvantages of abstract art as a form of 
communication? 
 
B. CONCEPTUAL FRAMEWORK 
Finding proper materials for students is one of the problems in teaching 
reading comprehension. The materials might not be suitable for students, 
curriculum, local culture, etc. Since those difficulties happened, the students could 
not comprehend the text well. In reading, one kind of learning material in a 
textbook is genres or text types since the main purpose of learning reading is to 
comprehend texts. Consequently, both teachers and students should be more 
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selective in choosing the textbooks. They should be able to analyze textbooks 
which will be used in the classroom. Real Time textbook can be used in the 
classroom but teacher should use additional textbooks as a complement to 
overcome the non-conformities of the book. Based on the problem above, the 
researcher tries to discover whether the reading materials in Real Time textbook 
for eighth grader of junior high school meet the aspect of contents, aspect of 
presentation, and aspect of language use and readability proposed by Pusat 
Perbukuan, Ministry of National Education.   
 
 
 
 
 
22 
CHAPTER III 
RESEARCH METHOD 
This chapter discusses the method applied in the research. It consists of six 
sections: type of study, research subject, research instruments, data collection and 
analysis technique, and trustworthiness.        
A. Type of Study 
 This study was categorized as a content analysis or document analysis 
research. It concerns in analyzing the content of an English textbook. 
Furthermore, based on the objectives of the study, the design used in this study 
was descriptive qualitative. The results of this study would be described 
qualitatively in the form of words. 
B. Research Subject 
 The subject of this research was an English Textbook entitled Real Time: 
an Interactive English Course for Junior High School Students Year VIII. This 
book was written by Bates and was published by Penerbit Erlangga. As we know, 
this textbook was developed based on Curriculum 2006 or so-called School-Based 
Curriculum (KTSP). 
 This a-hundred-and-thirteen-pages book consisted of six units which each 
of them contained both spoken activities (listening and speaking) and written 
activities (reading and writing). On the other hand, there was not any clear 
marking to separate the materials for first semester and those for second semester.  
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 There were some aspects to analyze from this book. Those aspects were 
suggested by Pusat Perbukuan, Department of National Education, namely aspect 
of content, aspect of presentation, and aspect of language use.  
 There were two main reasons why the researcher chose this book. Firstly, 
there were still many schools applied curriculum KTSP. It was because they were 
not ready to use Curriculum 2013. Secondly, this book was widely used in some 
schools which still applied Curriculum KTSP. 
C. Research Instruments  
  The instruments used to gather the data in this study were checklists. 
Based on the evaluated aspect, there were three checklists which were applied to 
answer the research questions. They are: (1) checklists to evaluate the content 
aspect, (2) checklist to evaluate language aspect, and (3) checklist to evaluate 
presentation aspect. All these three checklists were taken from the textbook 
evaluation criteria formulated by Pusat Perbukuan (2007). 
 
D. Data Collection and Analysis Technique 
The technique which was used in collecting the data in this research was 
document analysis. First, the researcher overviewed the contents of the book 
entitled Real Time: an Interactive English Course for Junior High School 
Students Year VIII published by Erlangga. After that, the researcher selected 
checklists suggested by Pusat Perbukuan, Ministry of National Education. Lastly, 
the data were collected by analyzing the reading materials based on the evaluation 
criteria formulated by Pusat Perbukuan (2007). Those reading materials were 
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analyzed which relied on the aspects of content, the aspects of language use and 
readability, and the aspects of presentation.  
Table 1. Aspects of Content 
No. Aspects to be Evaluated  
1 The conformity between reading materials and curriculum 
2 Kind of genres found in the reading materials 
3 The arrangement of  reading materials based on the level of difficulty 
4 Reading tasks which are given to develop students’ ability 
5 The reading materials which support life skills  
6 The  reading  materials  which  consider  the  aspects  of  gender, religion, 
and race 
 
Table 2. Aspects of Language Use and Readability 
No. Aspects to be Evaluated  
1 The standard of English language use according to the language rules. 
2 The use of English which is appropriate with needs of communication 
learning 
3 The  presentation  of  paragraphs  which  are  presented  effectively  by 
considering coherence and cohesiveness 
4 The  use  of  illustrations  which  are  functional  and  relevant  with  the  
materials. 
 
Table 3. Aspects of Presentation 
No. Aspects to be Evaluated 
1 Learning  purposes  which  are stated  explicitly  and  lead  to  mastery  of 
communication competence. 
2 The presentation of each chapter reflects the logical path and coherence. 
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3 The  presentation  of  each  chapter  was arranged  from  easy  to  difficult 
materials 
4 The conformity between tasks and materials. 
5 The presentation of each chapter engages students to communicate using 
English actively. 
6 The presentation of each chapter supports students to be interested in 
English subject 
7 The  presentation  of  each  chapter  supports  students  to  reflect  and 
evaluate themself. 
  
After collecting the data, the researcher analyzed the data through some 
steps. The first was analyzing the reading materials based on the aspects of the 
quality English textbook. The second, the researcher described the results of the 
findings to find out whether the textbooks meet the criteria of quality English 
textbook or not. Finally, the researcher concluded the result of the analysis 
qualitatively. 
E. Trustworthiness 
In attempt to gain the validity of the data, the researcher applied the 
triangulation technique. Burns (1999: 169) states that triangulation is one of the 
most commonly techniques used and known ways of checking for validity. The 
goal of this activity was to gather multiple perspectives on the situation being 
studied.  
There are four types of triangulation in this area; they are by source, by 
method, by observers, and by theories. In this study, the researcher used the last 
two types. In triangulation by theory, the researcher reviewed and compared some 
theories concerning with the research. On the other hand, in triangulation by data 
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observers, the researcher re-typed the data from the textbook. After that, the data 
were confirmed and consulted to the thesis supervisor.  
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CHAPTER IV 
RESEARCH FINDINGS AND DISCUSSIONS 
This chapter presents the findings of the research and also serves the 
discussion about the findings. 
A. Research Findings  
The researcher reviewed the textbook Real Time: an Interactive English 
Course for Junior High School Students Year VIII.  The parts of the books were 
the reading section activities. However, in general the book was consisted of six 
units which each unit itself was divided into some parts.  They were: 
1) Chapter Title: displaying the theme title of every chapter,  
2) Objectives: showing the goal or the competencies which should be mastered by 
the students,  
3) Warm-Up Activities: leading the students to the theme,  
4) Listening and Speaking Activities: giving students activities to listen to the 
recording and they should answer questions relating to it and asked them to 
practice speaking,  
a) Useful Expressions: enriching the students with expressions relating to the 
materials,  
b) Did You Know?: enriching the students with cross-cultural knowledge 
relating to the materials,  
5) Vocabulary and Pronunciation: providing students activities focused on 
vocabulary and their pronunciation 
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6) Written Activities   
a) Working with grammar: explaining grammar relating to the theme 
b) Reading: training students to find information in a reading passage 
c) Writing: giving students opportunity to compose their writing about the 
materials  
d) School Project: challenging students to make a project (mostly in written 
form) relating to the materials they have learnt  
7) References: showing the book resources for the textbook 
8) Photo acknowledgements: showing the resources of the photographs used in 
the textbook 
 
 
  
 
 
 
 
 
 
 
 
Figure 1. Real Time Cover 
 
 
29 
 
 
 
Here are the details of each unit. 
a) Unit 1 Let’s Get the Party Started!  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Figure 2. Unit 1 
 
The activities in Unit 1 are those about party and invitation card: inviting 
others, accepting and refusing invitation, congratulating others and making an 
invitation card. For grammar, it focuses on phrase “would like” and “going to”  
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b) Unit 2 Healthy Life Styles  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Figure 3. Unit 2 
 
In Unit 2, the activities are making request and how to accept and decline 
request, giving advice and how to accept and decline advice, and writing a 
sympathy letter. For grammar, it focuses on modals and phrases used in request 
and advice. 
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c) Unit 3 Around the World 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Figure 4. Unit 3 
The activities in Unit 3 are making travel arrangements, asking and giving 
opinions, expressing agreement and disagreement, and writing a simple 
description of a tourist site. For grammar, it focuses on simple past tense and the 
use of “either-neither” and “so and too.” 
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d) Unit 4 Once Upon a Time  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Figure 5. Unit 4 
In Unit 4, the activities are retelling stories, writing favorite story, and 
talking about past information. For grammar, it focuses on simple past tense and 
direct-indirect speech. 
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e) Unit 5 Blast from the Past 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Figure 6. Unit 5 
The activities in Unit 5 are sharing past experience, exchanging 
information about past experience, and writing about wonderful achievement. For 
grammar, it focuses on present perfect tense, the use of “for and since” and 
“already and yet.” 
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f) Unit 6 Look Who’s Talking! 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Figure 7. Unit 6 
In this last Unit, the activities are making and answering telephone calls, 
leaving and receiving messages, and writing a simple description. For grammar, it 
focuses on determiners and modal verbs used in telephone conversation. 
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B. Discussions  
This part presents the discussions of the relevancy between reading 
materials with aspect of contents, aspect of language use and readability, and 
aspect of presentation adapted from Ministry of National Education. 
1. The Relevancy between Reading Materials in Real Time: an Interactive 
English Course for Junior High School Students Year VIII with the 
Aspects of Content 
This part presents the discussions of the relevancy between reading 
materials in Real Time textbook with the aspect of contents which was adapted 
from Ministry of National Education. Based on the check-list in chapter 3, there 
are six points to be evaluated. They are: 1) The conformity between reading 
materials and curriculum, 2) Kind of genres found in the reading materials, 3) The 
arrangement of reading materials based on the level of difficulty, 4) Reading tasks 
which are given to develop students’ ability, 5) The reading materials which 
support life skills, and 6) The reading materials which consider the aspects of 
gender, religion, and race. 
For the first point, to find out the conformity between the reading 
materials and curriculum, the researcher checked the whole pages of the textbook. 
Alternatively, this examination could be simply done by reviewing the textbook 
from its table of content. Below are the data taken from the textbook’s table of 
contents: 
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Figure 8.Table of Content 
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Figure 9. Table of Content 
From those data, the researcher drew a conclusion that the textbook lacked 
some materials. There were some materials missing, compared to the SKL for 
SMP/MTS. They were ones about appraisal, confirming and denying factual 
information, and about leave taking (in part mengawali, memperpanjang dan 
menutup percakapan).  
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The next is for the second point which talks about kind of genres found in 
the reading materials. The reading materials found in the textbook were well-
matched with the expected genres in National Syllabus. They were descriptive, 
narrative, and recount. Below are the data of the genre analysis: 
 
 
 
 
 
 
 
 
 
 
Figure 10. Descriptive Text in Unit 1 
 
 
 
 
 
39 
 
 
 
 
 
 
 
 
 
 
 
 
Figure 11. Descriptive Text in Unit 2 
 
  
 
 
 
 
 
 
 
 
 
Figure 12. Narrative Text in Unit 4 
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Figure 13. Narrative Text in Unit 4 
 
 
 
 
 
Figure 14. Recount Text in Unit 3 (in the form of conversation) 
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Figure 15. Recount Text in Unit 3  
From those data, it can be also seen that the reading materials in the early 
units started with simple texts with simple context and circumstances. After that, 
their level became more complex. For instance, the narrative text in Unit 4 started 
with shorter story which comes from local culture that is the one entitled The 
Story of Loro Jonggrang. Later, the second narrative text was entitled Penelope 
and Anastasia which was longer and comes from western culture. In conclusion, 
these data showed that the reading materials were arranged based on the level of 
difficulty. Therefore, the third point was fulfilled. 
In the meantime, for the fourth point, the researcher investigated reading 
task which were given to develop students’ ability. After examining all the 
reading materials, a conclusion could be drawn that the reading tasks in each unit 
were sufficient for students to develop their ability. 
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Furthermore, in the fifth point, the researcher examined the reading 
materials which could or could not support life skill. In general, each chapter of 
Real Time textbook had already showed reading materials which were supporting 
students’ life skill and applicable for their daily life. However, each unit differed 
with one another since they had different theme. 
At last, the sixth point talked about the reading materials which consider 
the aspects of gender, religion, and race made. After having reviewed all the 
reading materials, the researcher came into a conclusion that the materials 
presented in each unit of Real Time textbook had already compatible with the 
sixth point of aspect of contents. The textbook presented many materials with 
various perspective of gender, ethnic, religion, and race equally.   
    
2. The Relevancy between Reading Materials in Real Time: an Interactive 
English Course for Junior High School Students Year VIII with the 
Aspects of Language Use and Readability 
The next part which is also included in research question is finding out the 
relevancy between reading materials in Real Time textbook with the aspect of 
language use adapted from Ministry of National Education. In attempt to answer 
this inquiry, the researcher analyzed four points which had been stated before in 
Chapter 3. They are: 1) The standard of English language use according to the 
language rules, 2) The use of English which is appropriate with needs of 
communication learning, 3) The  presentation  of  paragraphs  which  are  
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presented  effectively  by considering coherence and cohesiveness, and 4) The use 
of illustrations which are functional and relevant with the materials. 
The first point is about the language rules applied in the textbook. Based 
on the result of the researcher’s analysis, the use of punctuations in the reading 
materials in Real Time textbook were good. So it was with the use of 
capitalization, and other aspects of language rules. Below are some evidences 
portraying the data for the statement above.     
 
 
 
 
 
 
 
 
 
Figure 10. Descriptive Text in Unit 1 
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Figure 13. Narrative Text in Unit 4 
Those figures above proved us that the reading materials in the textbook 
were compatible with the English language rules. Therefore, the first point has 
been fulfilled. Next is the second point which discuses about the use of English 
which is appropriate with needs of communication learning. This criteria means 
that the language style used in the reading materials should be efficient and 
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communicative in order to make the students understand the learning goal more 
easily. This kind of language style can be identified in the instructions and 
questions which proceed or follow the reading materials. Below are the examples 
of the instructions and questions. 
 
 
 
 
 
 
 
Figure 16. Example of Question Sentence 
   
 
 
 
Figure 17. Example of Instruction Sentence 
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From those figures above, we can see that the writing of the instructions 
and questions sentences is efficient and communicative. The uses of simple and 
brief sentences make students easy to get the idea and know what they should do 
next in each task. For that reason, the reading materials presented in Real Time 
textbook were compatible with the second aspect of language use and readability. 
The third point is the presentation of paragraphs which are presented 
effectively by considering coherence and cohesiveness. Based on the analysis 
results, every unit contains at least one reading material which takes form in 
paragraphs. All those reading passages followed the rules of paragraph writing. 
We can find coherence and cohesiveness in one paragraph and the following ones. 
Therefore, the reading materials in Real Time textbook were compatible with the 
third criteria of aspect of language use and readability.  
The last point is the use of illustrations which are functional and relevant 
with the materials. In the textbook, it was found that almost every page was 
illustrated with pictures, images or other illustrations. Below are the examples of 
the images and illustrations in some units. 
 
 
.   
     Figure 18. Example of Illustration 1 
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Figure 19. Example of Illustration 2 
 
 
 
 
 
 
 
 
 
Figure 20. Example of Illustration 3  
According to the figures above, it can be concluded that the images and 
illustrations were matched with the theme. They successfully help students to 
understand the materials. Therefore, the reading materials presented in the 
textbook were compatible with the fourth point of aspect of language use and 
readability. 
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3. The Relevancy between Reading Materials in Real Time: an Interactive 
English Course for Junior High School Students Year VIII with the 
Aspects of Presentation  
This last part presents the discussion in finding out the relevancy between 
reading materials in Real Time textbook with aspect of presentation which was 
adapted from Ministry of National Education. This analysis examined five points 
according to the check-list in Chapter 3. They are (1) learning  purposes  which  
are stated  explicitly  and  lead  to  mastery  of communication competence; (2) 
the presentation of each chapter reflects the logical path and coherence; (3) the  
presentation  of  each  chapter  was arranged  from  easy  to  difficult materials; 
(4) the conformity between tasks and materials; and (5) the presentation of each 
chapter engages students to communicate using English actively.  
The first point is the existence of learning goals which are stated explicitly 
and lead to mastery of communication competence. To respond to this question, 
below are the images of the beginning of each unit in Real Time. 
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Figure 21. Learning Goals Unit 1 
 
 
 
 
 
 
 
Figure 22. Learning Goals Unit 2 
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Figure 23. Learning Goals Unit 3 
 
 
 
 
 
 
  
 
 
 
Figure 24. Learning Goals Unit 4 
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Figure 25. Learning Goals Unit 5 
 
 
 
 
 
 
  
 
 
 
Figure 26. Learning Goals Unit 6 
 
 
52 
 
 
 
By looking at those figures above, it can be seen that each unit presents the 
learning purposes in their first page. It makes the teacher and the students 
understand the direction and the objectives of the lesson and finally lead them to 
master the English communication competence. In brief, it can be concluded that 
the first point was fulfilled. 
The second point is whether the presentation of each chapter reflects the 
logical path and coherence or not. The researcher found that Unit 1 until Unit 6 
was presented in logical path. For instance, Unit 1 which discussed about Party. 
In the first page, it presented the learning objectives and then gave warm-
up activities to lead students to the materials. After that, the students had to listen 
to some conversations then answer some questions based on the conversations. 
 
 
   
 
 
   
 
       Figure 2. Unit 1 
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From those explanations, it can be concluded that each chapter in the 
textbook reflect the logical path. Moreover, from the theme of each unit, the 
researcher concluded that each chapter had coherence.  
The third point discusses the presentation of each chapter which was 
arranged from easy to difficult materials. The researcher took examples from Unit 
1 as the beginning of the textbook.  
 
 
 
 
 
 
Figure 27. Activity A in Unit 1 
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Figure 28. Activity C in Unit 1 
Unit 1 which talked about Party started with simple activity, which was 
warming-up activities. The warming-up activity was aimed at leading students to 
the theme. Next, in activity C, the task was getting more difficult. Students had to 
create simple conversation about inviting someone to a party. Moreover, this task 
was pair-work one. Students in pairs had to work together in making the 
conversations. Therefore, it was expected that the students would not meet many 
difficulties. In conclusion, the reading materials presented in Real Time textbook 
were compatible with the third point of aspect of presentation 
The next point, the researcher analyzed the conformity between task and 
materials in the textbook. Based on the examination, the task and exercises served 
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in all unit suited with the materials learn. Therefore, the reading materials 
presented in Real Time textbook were appropriate with the fourth point of aspect 
of presentation.  
Point five discussed the presentation of each unit which engages students 
to communicate using English actively. To meet these criteria, the researcher 
reviewed some tasks in the textbook. Below are the visualizations of some units. 
 
 
 
 
 
 
 
 
Figure 29. Activity F in Unit 5 
This activity was taken from Unit 5. In this task, students were invited to 
practice speaking actively through an interesting game, namely Boat Game. This 
attractive activity would make students speaking with their friends through a fun 
way.   
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Figure 30. Activity C and D in Unit 5  
 This activity was taken from Unit 6. In activity C, students were expected 
to practice speaking actively through a role play. Students would work in pairs 
and they were free to choose their role in this game. Next in activities D, still 
working in pairs, the students were to ask and answer questions about 
embarrassing moment in their life. They should do this in turn.  
After reviewing the activities and tasks in the textbook, the researcher 
came to the conclusion that the presentation of each unit in Real Time textbook 
engages students to communicate using English actively. At this stage, the reading 
materials presented in Real Time textbook were compatible with the fifth point of 
the aspects of presentation. 
Overall, based on the analysis result of the three aspects, the researcher 
stated that the reading materials of Real Time textbook were met the criteria of 
quality English textbook suggested by Pusat Perbukuan, Ministry of National 
Education.   
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CHAPTER V 
CONCLUSIONS AND SUGGESTIONS 
 
A. Conclusions 
This study aims at discovering whether the reading materials in 
Real Time textbook could meet the aspects of a qualified English 
textbook. The reading materials have been analyzed based on the aspect of 
contents, the aspect of presentation, and the aspect of language use and 
readability. 
The first conclusion is regarding to the contents of Real Time 
textbook. Dealing with the aspect of contents from the textbook, there are 
some points to deal with. Those points are conformity between reading 
materials and curriculum, kind of genres found in the reading materials, 
the arrangement of reading materials based on the level of difficulty, 
reading tasks which are given to develop students’ ability, the reading 
materials which are supporting life skills and the reading materials which 
consider the aspect of gender, religion, and race. Almost all the points of 
aspect of contents had already fulfilled by Real Time textbook except the 
conformity between reading materials and curriculum since there are some 
reading indicators that cannot be found in the reading materials. 
The second conclusion is regarding to the presentation of Real 
Time textbook. Dealing with the aspect of presentation of the textbook, 
there are some points to analyze. Those points are learning purpose which 
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stated explicitly and lead to the mastery of communicative competence, 
the presentation of each chapter which reflected the logical path and 
coherence, the presentation of each chapter which arranged from easy to 
difficult materials, conformity between tasks and materials, the 
presentation of each chapter engaging students to communicate using 
English actively, the presentation of each chapter supporting students to be 
interested in English subject and the presentation of each chapter 
supporting students to be interested in English subject and it supporting 
them to reflect and evaluate themselves. Thirdly, the language use and 
readability aspect has some points, they are; the standard of English 
language use according to the language rules, the use of English which is 
appropriate with the needs of communication learning, the presentation of 
paragraphs which are presented effectively by considering coherences and 
cohesiveness and the use of interesting yet colorful illustrations.    
In conclusion, it can be asserted that the reading materials 
presented in Real Time textbook met the criteria of aspects of presentation 
and aspects of language and readability. 
 
B. Suggestions 
There are three parties that may take the suggestions: 
1. The author, because of some non-conformities found in the Real Time 
textbook, she should consider Curriculum of 2013 and the criteria of a 
qualified English textbook proposed by Pusat Perbukuan. 
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2. Teachers, they should be selective in choosing English textbooks. the 
book can be used in the classroom but teachers should use an 
additional books as a supplement. 
3. Other researchers, they should be encouraged to analyze textbooks and 
they need to develop further study about textbooks analysis which is 
still has low attention on the field.  
 
 
 
 
 
 
 
 
 
 
 
 
 
60 
 
REFERENCES 
Brown, H. Douglas. 2001. Teaching by Principles: An Interactive Approach to 
Language Pedagogy. Second Edition. New York: Pearson Education.    
Burns, Anne. 1999. Collaborative Action Research for English Language 
Teachers. Cambridge: Cambridge University Press. 
Celce-Murcia, Marianne (Ed.). 2001. Teaching English as a Second or Foreign 
Language. Third Edition. Boston: Heinle & Heinle.   
Chaudron, Craig. 1988. Second Language Classrooms: Research on Teaching and 
Learning. Cambridge: Cambridge University Press. 
Crawford, Jane. 2002. The Role of Materials in the Language Classroom: Finding 
the Balance. In Richards, Jack C. and Renandya, Willy A (Eds.). 
Methodology in Language Teaching: An Anthology of Current Practice. 
Cambridge: Cambridge University Press. 
Feez, Susan and Joyce, Helen. 1998. Text-Based Syllabus Design. Sydney: 
AMES. 
Grabe, William. 2009. Reading in a Second Language: Moving from Theory to 
Practice. Cambridge: Cambridge University Press. 
Gunter, Mary Alice, Esthes, Thomas H., and Schwab, Jan Hasbrouck. 1990. 
Instruction: A Model Approach. Massachusetts: Allyn and Bacon. 
Nunan, David. 1988. The Learner-Centred Curriculum: A Study in Second 
Language Teaching. Cambridge: Cambridge University Press.   
Nunan, David. 1991. Language Teaching Methodology: A Textbook for Teachers. 
New York: Prentice-Hall. 
Nunan, David (Ed.). 2003. Practical English Language Teaching. New York: 
McGraw-Hill Companies. 
Pusat Perbukuan. 2007. Pedoman Penilaian Buku Pelajaran Bahasa Inggris 
untuk Sekolah Menengah Pertama dan Sekolah Menengah Atas. Jakarta: 
Departemen Pendidikan Nasional. 
Richards, Jack C. 2001. Curriculum Development in Language Teaching. 
Cambridge: Cambridge University Press. 
Richards, Jack C. and Schmidt, Richard. 2010. Longman Dictionary of Language 
Teaching and Applied Linguistics. Fourth Edition. Harlow, Essex: 
Pearson Education. 
Spratt, M., Pulverness, A., and Williams, M. 2005. The Teaching Knowledge Test 
(TKT) Course. Cambridge: Cambridge University Press.  
  
 
 
APPENDICES 
 
 
 
 
 
 
  
 
 
APPENDIX 1 
READING MATERIALS IN REAL TIME TEXTBOOK 
 
 
  
 
APPENDIX 2 
CHECKLIST 
 
 
 
Textbook Evaluation Checklist 
 
No. Aspects of Content Yes No 
1 The conformity between reading materials and curriculum √  
2 Kind of genres found in the reading materials √  
3 The arrangement of  reading materials based on the level of difficulty √  
4 Reading tasks which are given to develop students’ ability √  
5 The reading materials which support life skills  √  
6 The  reading  materials  which  consider  the  aspects  of  gender, religion, and 
race 
√  
 
 No. Aspects of Language Use and Readability  Yes No 
1 The standard of English language use according to the language rules. √  
2 The use of English which is appropriate with needs of communication learning √  
3 The  presentation  of  paragraphs  which  are  presented  effectively  by 
considering coherence and cohesiveness 
√  
4 The  use  of  illustrations  which  are  functional  and  relevant  with  the  
materials. 
√  
 
 
No. Aspects of Presentation Yes No 
1 Learning  purposes  which  are stated  explicitly  and  lead  to  mastery  of 
communication competence. 
√  
2 The presentation of each chapter reflects the logical path and coherence. √  
3 The  presentation  of  each  chapter  was arranged  from  easy  to  difficult 
materials 
√  
4 The conformity between tasks and materials. √  
5 The presentation of each chapter engages students to communicate using English 
actively. 
√  
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 APPENDIX 3 
DESCRIPTIONS OF ANALYSIS 
 
 
 
 
 
 
 
 
 No. Aspects of Content Descriptions of Analysis 
1. The conformity between reading materials and 
curriculum 
Most of the reading materials were in line with the 2006 English Standard 
Competence. Some of the materials are: invitation card, requesting, 
descriptive text, travel arrangements, telephone message, etc.   
2. Kind of genres found in the reading materials The reading materials found in the textbook were in line with the second 
point of the aspects of content. It is because the reading materials in the 
textbook consists of some genres. 
3. The arrangement of reading materials based on the level 
of difficulty 
All the materials which were presented from Unit 1 to 6 were varied and 
there were no repeated explanation. Thus, the reading materials found in the 
textbook were in the same vein with the third point of the aspects of content. 
4. Reading tasks which are given to develop students’ 
ability 
All the reading tasks which were presented in each chapter were good. 
Students can use them for exercise or as a homework. Hence the reading 
materials found in the textbook were compatible with the fouth point of the 
aspects of content. 
5. The reading materials which support life skills Basically, each chapter in the textbook had already presented reading 
materials which support students’ life skills. The differences between each 
chapter were the themes of the materials. All of those themes along with the 
exercises given had already presented life skills for students. 
6. The reading materials which consider the aspects of 
gender, religion, and race 
The materials presented in each chapter in the textbook had already 
compatible with the sixth point of the aspects of content. There was no 
emphasis on the aspects of gender, ethnic, religion, and race. 
No. Aspects of Language Use and Readability Descriptions of Analysis 
1. The standard of English language use according to the 
language rules 
The researcher reviewed the use of English language according to language 
rules. It discussed the punctuation. Based on the result, the use of punctuation 
in the textbook were in good order. It obeys the English language rules. 
Therefore, the reading materials presented in the textbook were compatible 
with the first point of the aspects of language use and readability.   
2. The use of English which is appropriate with needs of 
communication learning 
All the instructions given in the reading materials of the textbook were 
considered communicative and efficient. It was because the language which 
used was simple and brief so it was easy to grasp by students. Thefore, the 
reading materials presented in the textbook were compatible with the second 
point of the aspects of language use and readability. 
3. The presentation of paragraphs which are presented 
effectively by considering coherence and cohesiveness 
Generally, the texts wich were presented in each unit had already fulfilled the 
rules of paragraph writing, which consist of topic sentence, contents, and 
closing sentence. The relations between concepts inside the paragraph were 
already appropriate as well. Thus, the reading materials presented in the 
textbook were compatible with the third point of the aspects of language use 
and readability.  
4. The use of illustrations which are functional and 
relevant with the materials 
The researcher found that every unit in the textbook presents some 
illustrations. Every illustrations had already relevant with the topic of the 
material. Therefore, the reading materials presented in the textbook were 
compatible with the fourth point of the aspects of language use and 
readability.  
 
 
No. Aspects of Presentation Descriptions of Analysis 
1. Learning purposes which are stated explicitly and lead 
to mastery of communication competence 
The learning objectives which were stated in the textbook were compatible 
with the first point of the aspects of presentation. There were explanation of 
learning objectives in each chapter which helped students to understand the 
materials. Moreover, the materials lead students to master English 
communication competence. 
2. The presentation of each chapter reflects the logical path 
and coherence 
Every unit had already fulfilled the aspects of presentation which reflected 
the logical and coherence path. It was because each unit presented the 
materials properly arranged and understandable. 
3. The presentation of each chapter was arranged from 
easy to difficult materials 
All the reading materials were started from easy level, then the level of 
difficulty were increased in the next materials. Thus, the reading materials 
presented in the textbook were compatible with the third point of the aspects 
of presentation.  
4. The conformity between tasks and materials The tasks and exercises given in all units of the textbook were compatible 
with the reading materials given. Therefore, the reading materials presented 
in the textbook were appropriate with the fourth point of the aspects of 
presentation. 
5. The presentation of each chapter engages students to 
communicate using English actively 
All the reading materials of every unit in the textbook were presented both in 
texts and pictures. The materials varied from local culture to American 
culture. There were no repetition materials which might made students get 
bored. For this reason, the presentations of the reading materialsin each unit 
were considered attractive. Therefore, the reading materials presented in the 
textbook were compatible with the fifth point of the aspect of presentation. 
6. The presentation of each chapter supports students to be 
interested in English subject 
All the materials presented in the textbook were innovative since there were 
some exercises with different variations and completed with some pictures in 
each unit. Thus, the reading materials presented in the textbook were in 
accordance with the sixth point of the aspects of presentation. 
7. The presentation of each chapter supports students to 
reflect and evaluate themself 
All the materials of the textbook help students to reflect and evaluate 
themself by providing some tasks, exercises, and feedback. They encourage 
students by delivering interesting layout. It motivates students to do the tasks 
with enjoyment. Therefore, the reading materials presented in the textbook 
were compatible with the seventh point of the aspects of presentation. 
 
